

	1. Program Content Focus

	Content Matrix

	Session 1: Standard-based and Competency-based Instruction

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	Curriculum
	· Discuss the major features of the SHS Curriculum Guides
· Unpack content and performance standards
· Explain the importance of unpacked content and performance standards
· Propose measures  that school heads have to implement to ensure that SHS instruction is standard-based and competency-based 
	· Learning standards refer to how well the student must perform, at what kinds of tasks, based on what content, to be considered proficient or effective
· Learning standards define what learning should be achieved in what grades or over certain grade spans
	Interactive Lecture
	1 hour




	Competency Taught checklist

	

	
	· 
	· The key concepts in the content standards indicate the topics/learning episodes and lessons the students must be able to understand.
· The skills in the performance standards are the products and performances the students must be able to do and produce in relation to the content standard.
The adverbs/adjectives in the performance standard determine the assessment criteria or components from which the rubric must be crafted. e.g. proficiently, creatively, effectively, actively, powerful, short etc.
· Content standard does the following:
· Answer the question: What should students know (knowledge) and do (skills)?
· shares the most important and enduring ideas, issues, principles, skills and habits of mind
· expresses the desired results
· Performance standard does the following:
· Answers the following questions
· “How do learners apply their learning or understanding in real-life contexts?”
· What can learners do with what they know?
· How well must learner do their work?
· How well do learners use their learning or understanding in different situations?
· What tools and measures should learners use to demonstrate what they know
· presents product or performance as  evidence of learning or attainment of content standard
· adds value to what students learned
· demonstrates conceptual understanding of content and skill acquisition
· represents real life, authentic task
· encompasses the standard
· Competencies are specific statements of knowledge, process/skills and attitude that students are expected to demonstrate to attain the content standard
· Coding of Learning Competencies of the Curriculum Guide per Learning Area
· Decongest the curriculum
· Identify the competencies without learning materials and create materials for them
· Ensure continuity of curriculum across stages
· See the interlacing connections and integration across grade levels and
· Sample Unpacking of standards
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	· 
	

	Session 2: Integrating 21st Century Skills in Classroom Instruction

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	Curriculum and Instruction
	· Gain knowledge about the 21st century skills a  K to 12 Graduate should possess
· Compare the 21st Century skills of a K to 12 Graduate with the famous 7Cs
· Explain the need to quality assure and monitor and evaluate the integration of these 21st century skills in classroom instruction
· Propose how to effectively QAME the integration of 21st century skills in classroom instruction
	· A K to 12 graduate must be a holistically developed Filipino with 21st century skills such as,
1. Information, media and technology skills
· Developing information skills is an important aspect of studying and working because these skills will help you identify, find, evaluate and manage the information that you need so that you can effectively and efficiently find the right material for your studies and work.
	Interactive lecture
	1 hour
	· M&E Template on the integration of 21st Century Skills in Classroom Instruction at the school, district and division level

	
	· 
	· Media skills refer to the skills to access, analyze, evaluate, and create media. Media literate youth and adults are better able to understand the complex messages we receive from television, radio, Internet, newspapers, magazines, books, billboards, video games, music, and all other forms of media.
· Technology skills include business process modeling, database know-how/expertise, messaging/communications, IT architecture, IT security, project management, data mining, web development, IT optimization, and networking.
                        Information, media and technology skills include visual and information literacies; media literacy; and basic, scientific, economic, and technological literacies.


	
	
	2. Effective communication skills refer to the ability to convey information to another effectively and efficiently. Business managers with good verbal, nonverbal and written communication skills help facilitate the sharing of information between people within a company for its commercial benefit.

Communication is the process of sharing information, thoughts and feelings between people through speaking, writing or body language. Effective communication extends the concept to require that transmitted content is received and understood by someone in the way it was intended. The goals of effective communication include creating a common perception, changing behaviors and acquiring information.

Effective communication skills require national and global orientedness; Teaming, Collaboration and Interpersonal Skills; Personal, Social and Civic Responsibility; and Interactive Communication.

3. Life and career skills

Life and career skills include flexibility and adaptability, initiative and self-direction, social and cross-cultural skills, productivity and accountability, leadership and responsibility, and strong ethical, moral, & spiritual values.

Life skills have been defined by the World Health Organization (WHO) as “abilities for adaptive and positive behavior that enable individuals to deal effectively with the demands and challenges of everyday life”.

Career skills refer to the sum total of one's marketable or occupational abilities, experience, and knowledge. This includes the following:

· Career assessment is taking tests and assessments to measure preferences in jobs and career types based on one’s assessment of his or her own personality, character traits and skills.
· Career development is the lifelong process of managing one’s work experience within or between organizations.
· Career exploration means choosing an educational path or training or a job which fits their interests, skills and abilities., career management, 
· Career management is a lifelong, self-monitored process of career planning that involves choosing and setting personal goals, and formulating strategies for achieving them.
· Career orientation is having a pattern of job related preferences that remains fairly stable over a person's work life.
· Career pathing is having the knowledge of the sequence of jobs along which one may be promoted within an organization or progresses in one's career.
· Career planning is identify one's objectives, marketable skills, strengths, and weaknesses to manage a career

4. Learning and innovation skills

Learning skills include study skills that involve concentrating, reading and listening, remembering, using time, and more. Study skills therefore is the process of applying the mind in order to acquire knowledge. It also include the skill of “learning how to learn”.

      Innovation is consciously exploiting new ideas, or new uses for old ideas, to add social or economic value.

Innovation skills are needed to keep up with workplace changes such as new technology, new working conditions, new economic conditions and changes in the global marketplace.

Innovation skills refer to the skills that enable people to take on new skills and new jobs, and to improve the way things are done in order to stay competitive such as 
· developing new products, 
· designing new policies, 
· designing new technology, 
· adapting to change, 
· learning new skills and 
· developing a customer focus.

Learning and Innovation Skills include creativity and curiosity, critical thinking, problem solving skills, and risk taking.

· The Seven Cs or 21st Century Lifelong Skills are (Rapatan, 2015):

1. Critical Thinking-and-Doing such as problem-solving, research analysis, project management
2. Creativity such as new knowledge creation, “Best Fit” Design Solutions, Artful Storytelling
3. Collaboration such as cooperation, consensus, community-building, consultation, compromise
4. Communication such as crafting messages and using media effectively
5. Cross-cultural Understanding across diverse ethnic, knowledge and organizational culture
6. Computer/ICT Literacy means effective use of electronic information and knowledge tools
7. Career and Learning Self-reliance means managing change, lifelong learning and career redefinition

	· http://www.networkworld.com/article/2265132/email-services/top-10-technology-skills.html
· https://www.ibsa.org.au/sites/default/files/media/Developing%20Innovation%20Skills.pdf



	Session 3: K to 12 Pedagogical Approaches

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	Instruction
	· Differentiate the theories of learning—behaviorism, cognitivism, constructivism, and social constructivism & socio-cultural theory—in terms of theme, era, research base, teacher’s role, students’’ role, typical instructional method
	In Section 10.2.e of the IRR of the R.A. 10533 stipulates that “The curriculum shall use pedagogical approaches that are constructivist, inquiry-based, reflective, collaborative and integrative.”
	
	
	· 

	
	· 
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	· Cite the differences between traditional and constructivist pedagogy
· Discuss the meaning, principles and tips on inquiry-based learning, reflective learning, collaborative learning, and integrative learning
· Explain the importance of the discussion of the pedagogical approaches
· Recommend strategies to quality-assure and monitor and evaluate the implementation of these approaches














	
	Traditional Approach
	Constructivist Approach

	Curriculum begins with the part of the whole emphasizing basic skills
	Curriculum emphasizes big concepts beginning with the whole and expanding to include the parts

	Strict adherence to fixed curriculum is highly valued
	Pursuits of students’ question and interest is valued

	Learning is based on repetition
	Learning is interactive

	Teacher’s role  is directive, rooted in authority
	Teacher’s role is interactive, rooted in negotiation

	Students work primarily alone
	Students work primarily in groups

	Textbooks and workbooks primarily used
	Manipulative materials are primary sources

	Assessment- Testing ( Correct answer)
	Assessment- observation, peer evaluation, and testing

	The teacher is superior and is referred as authority or master
	Teachers serve as guides to the students to challenge them to think harder by considering new ideas



In the constructivist approach, teacher believe that the nature of learners include:
· Learners learn differently.
· Learners learn better if they take responsibility for their own learning and must engage to learn effectively.
· Learners have different motivation in learning.
In the constructivist pedagogy, the nature of the learning process include:
· Learning process is an active process.
· Learning process is a social / collaborative process.
· Learning process involves dynamic interaction among tasks, instructor and learner.
· Learning process builds on prior knowledge, background and context of the learner
In the constructivist pedagogy:
The teacher challenges the students and help students to progress.
The student must be given an opportunity to create their own meaning and make connections with the content based on their learning experiences.

	
	 INQUIRY-BASED LEARNING

Inquiry-based learning starts by posing questions, problems or scenarios—rather than simply presenting established facts or portraying a smooth path to knowledge. The process is often assisted by a facilitator.

Instead of just presenting the facts, teachers employing inquiry-based learning use questions, problems, and scenarios to help students learn through their own agency and investigation.

According to teachnology.com, “Our country's success depending upon natural resources is the past; the future of our country's success now depends upon the workforce which works smarter”.



	
	
The main components of inquiry-based learning include:

· a question(s) related to the topic of inquiry to be explored (problem statement),
· followed by an investigation and gathering of information related to the question (data collection),
· continuing with a discussion of findings (analysis),
· Commencing with a reflection on what was learned (implications/conclusion).

Procedures

1. Formulation of a question or set of questions related to the topic of inquiry. The question can be posed by the teacher or by the pupil(s). Sometimes the question is referred to as a hypothesis or a problem statement.
2. Pupils investigate the topic by gathering information from sources that either the teacher provides or within learning resources or tools that are readily available to them.
3. When enough information related to the topic of inquiry is gathered, it is organized in categories or outlined by highlighting the important information relative to the topic. This helps the pupil make connections with new learning and prior learning.
4. The information is discussed and analyzed for further understanding. The teacher can direct the discussion and highlight the implications that arise from the investigation and show how it relates to the solution of the problem.
5. Conclusions are made and related back to the original question. Student reflections are encouraged and serve as a way to relate back to the inquiry and retrace the steps that led to the conclusion. This also serves to reinforce the model so that pupils can repeat the process in any problem-solving situation.


	
	Four essential elements on which inquiry based learning depends

1. Patterns and meanings should not be deceptive to the beginners.
2. The useful knowledge about a field should be structured.
3. The knowledge which is structured should be applicable, transferable, and accessible to a vast range of situations.
4. The structured knowledge should be easily retrieved so that new information in that particular field could be gained without much effort.

10 Tips for Inquiry-Based Learning

1. Give yourself time to prepare
2. Using collaborative learning
3. Age-appropriate activities
4. Developing good questions
5. Incorporate discovery into lesson
6. Incorporate observation into lessons
7. Use measurement in lessons
8. Use model-building exercises in lessons
9. Incorporate design techniques into lessons
10. Incorporate hands-on activities in lessons


	
	Reflective learning involves students thinking about what they have read, done, or learned, relating the lesson at hand to their own lives, and making meaning out of the material. It's more than just memorizing some facts, formulas, or dates.

Advantages of reflective learning:
· accepting responsibility for your learning and, as a result, for your personal growth
· becoming metacognitive, or literally, learning how to learn
· becoming aware of your motives with your actions
· seeing a link between the work you are putting into learning and what you are getting out of it

Reflective Learning is 

· the ability to look back over an experience and break it down into its significant aspects, such as any factors affecting success or failure
· a means of learning by making links between theory and practice (or learning and action)
· a means of improving performance, by using the outcome of reflection to inform future practice
· a way of recognizing, and maximizing the personal value of, a learning experience
· a way of turning surface learning into deep learning

David Kolb’s Reflective Learning Cycle, which is parallel to 4As

1. Concrete Experience means doing or having an experience (ACTIVITY)
2. Reflective Observation means reviewing or reflecting on the experience (ANALYSIS)
3. Abstract conceptualization means concluding or learning from the experience (ABSTRACTION)
4. Active experimentation mean planning or trying out what you have learned (APPLICATION)

Keeping a reflective journal is reflective learning because it will help students get in touch with their reactions to readings, behaviors, experimentation, cohort dialogue, work experiences, and interpersonal relationships. It will help them “think about the way they think", encourage the integration of theory and practice, and serve as a record of their experiences and learning in the program.

Different Types of Journals

1. Double-Entry Journaling (Summary or Highlights and Reflections)
2. Stream of Consciousness Writing (Spontaneous writing to nurture the creative part of the brain)
3. Mind-mapping (develops whole-brain thinking)

Benefits of Reflective Learning

· Students can use a journal to collect observations, thoughts, concerns, notes, progress, and opinions that may not be shared otherwise. 
· Journaling can build rapport between instructors and students, contributing to a positive learning experience.
· Reflective learning can aid learners in synthesizing new information, and it is often used to improve reading comprehension, writing performance, and self-esteem via self-examination.
· The writing experience in keeping a journal is used to communicate the thinking process: the how and why for each activity and thoughts about the activity at its conclusion.
· Reflective learners are more likely to develop a deeper understanding of their subject and to achieve higher grades as a result.

	
	

Reflective learners share the following characteristics:

· They are motivated and know what they are trying to achieve and why.
· They are proactive in extending their understanding of new topics and subjects.
· They use their existing knowledge to help them to develop their understanding of new ideas.
· They understand new concepts by relating them to their previous experiences.
· They understand that additional research and reading improves their understanding.
· They develop their learning and thinking by building on the critical evaluation of their previous learning experiences.
· They are self-aware—able to identify, explain, and address their strengths and weaknesses.

Collaborative learning is based on the view that knowledge is a social construct. Many consider Vygotsky the father of “social learning”. The idea of collaborative learning has a lot to do with Vygotsky’s idea of the “zone of proximal development”.  It considers what a student can do if aided by peers and adults. By considering this model for learning, we might consider collaboration to increase students’ awareness of other concepts.
Collaborative activities are most often based on four principles:
· The learner or student is the primary focus of instruction.
· Interaction and "doing" are of primary importance
· Working in groups is an important mode of learning.
· Structured approaches to developing solutions to real-world problems should be incorporated into learning.

Collaborative learning can occur peer-to-peer or in larger groups. Peer learning, or peer instruction, is a type of collaborative learning that involves students working in pairs or small groups to discuss concepts, or find solutions to problems. This often occurs in a class session after students are introduced to course material through readings or videos before class, and/or through instructor lectures. Similar to the idea that two or three heads are better than one, many instructors have found that through peer instruction, students teach each other by addressing misunderstandings and clarifying misconceptions.
What is the impact of collaborative learning or group work?
Research shows that educational experiences that are active, social, contextual, engaging, and student-owned lead to deeper learning. The benefits of collaborative learning include:
· Development of higher-level thinking, oral communication, self-management, and leadership skills.
· Promotion of student-faculty interaction.
· Increase in student retention, self-esteem, and responsibility.
· Exposure to and an increase in understanding of diverse perspectives.
· Preparation for real life social and employment situations.


	
	Best practices for collaborative learning in the classroom
1. Establish group goals
2. Keep groups midsized
3. Establish flexible group norms
4. Build trust and promote open communication
5. For larger tasks, create group roles
6. Create a pre-test and post-test
7. Consider the learning process itself as part of assessment
8. Allow groups to reduce anxiety
9. Establish group interactions
10. Use a real world problems
11. Focus on enhancing problem-solving and critical thinking skills
12. Keep in mind the diversity of groups
13. Groups with an equal number of boys and girls are best
14. Use scaffolding or diminished responsibility as students begin to understand concepts.
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15. Include different types of learning scenarios. Assignments can include laboratory work, study teams, debates, writing projects, problem solving, and collaborative writing.
16. Technology makes collaborative learning easier
17. Keep in mind the critics saying that collaboration does not allow enough time for individual, creative thinking. You may allow some individual time to write notes before the groups begin.
18. Be wary of “group think” where group members favored the more confident members.
19. Value diversity
Collaborative Learning Strategies

THINK-PAIR-SHARE: (1) The instructor poses a question, preferable one demanding analysis, evaluation, or synthesis, and gives students about a minute to think through an appropriate response. This "think-time" can be spent writing, also. (2) Students then turn to a partner and share their responses. (3) During the third step, student responses can be shared within a four-person learning team, within a larger group, or with an entire class during a follow-up discussion. The caliber of discussion is enhanced by this technique, and all students have an opportunity to learn by reflection and by verbalization. 

THREE-STEP INTERVIEW: Common as an ice-breaker or a team-building exercise, this structure can also be used also to share information such as hypotheses or reactions to a film or article. (1) Students form dyads; one student interviews the other. (2) Students switch roles. (3) The dyad links with a second dyad. This four-member learning team then discusses the information or insights gleaned from the initial paired interviews. 

SIMPLE JIGSAW: The faculty member divides an assignment or topic into four parts with all students from each LEARNING TEAM volunteering to become "experts" on one of the parts. EXPERT TEAMS then work together to master their fourth of the material and also to discover the best way to help others learn it. All experts then reassemble in their home LEARNING TEAMS where they teach the other group members
NUMBERED HEADS TOGETHER: Members of learning teams, usually composed of four individuals, count off: 1, 2, 3, or 4. The instructor poses a question, usually factual in nature, but requiring some higher order thinking skills. Students discuss the question, making certain that every group member knows the agreed upon answer. The instructor calls a specific number and the team members originally designated that number during the count off respond as group spokespersons. Because no one knows which number the teacher will call, all team members have a vested interest in understanding the appropriate response.  Again, students benefit from the verbalization, and the peer coaching helps both the high and the low achievers. Class time is usually better spent because less time is wasted on inappropriate responses and because all students become actively involved with the material

RECIPROCAL TEACHING: The learning activity involves students teaching to one another in groups. Students jointly read a text or work on a task. Students take turns being the teacher for a segment of the text or task. In their teaching role students lead the discussion, summarize material, ask questions, and clarify material.
An example focused on reading
1. Instructor preps students by showing how to read a text
2. In groups students jointly read course material (e.g., primary source, article, artifact)
3. Students take turns being the teacher and leading discussion of a segment of text  
4. Student summarizes the segment, asks a question, and clarifies material
Why use it?
1. To improve students’ ability to do specific intellectual activities such as reading primary sources, interpreting graphs, analyzing artwork   
2. Role of teaching puts student in position of monitoring their comprehension and re‐organizing the material
3. Exposes student to other ways to interpret the material


	
	
THINK‐ALOUD PAIR PROBLEM SOLVING (TAPPS): The learning activity involves solving problems. Students work in pairs and alternate roles. For each problem one is the solver while the other is the listener. The solver thinks aloud—narrating his/her reasoning process—while solving the problem. The listener prompts the solver to keep talking and asks for clarification but does not intervene to help.
1. Ask students to form pairs and explain the roles:  
a. Problem solvers: talk through their reasoning process as they solve a problem
b. Listeners: encourage PS to think aloud and ask for clarification as needed
2. Pairs solve a set of problems and alternate role for each new problem

Why use it?
1. Emphasizes process rather than product.  
2. Students can practice formulating ideas, rehearse routine skills, attend to sequence, and identify gaps and errors in understanding.
3. Instructors can observe students’ reasoning process.  

GROUP GRID: The learning activity involves analyzing, classifying, organizing subject matter. The instructor creates a grid or matrix based on several categories or criteria. Students use the grid to classify course concepts.
After groups complete their grids the instructor shows the correct version. Students compare their work, ask questions and revise their ideas.  
1. Form groups and distribute blank grid as a handout
2. Give students uncategorized, scrambled items of information
3. Groups categorize the information in the grid. Instructor should recommend process—open discussion, take turns, divide categories w/in group
4. Instructor displays correct version of the grid. Students compare their work, ask questions and revise.
Why use it?
1. To help students process and re‐organize information.
2. Useful when students are trying to absorb a lot of new information. Analyzing and re‐organizing the material is better than simply re‐reading it.

Integrative learning is the process of making connections among concepts and experiences so that information and skills can be applied to novel and complex issues or challenges. 

Integrative learning refers to interdisciplinary study across knowledge domains or creative comingling of the curricular and co-curricular to enliven learning.

Integrative learning is a process for synthesizing learning across multiple experiences, coalescing meaning, and also creating new learning and meaning.

An integrative learning environment focuses on blending and extending one course seamlessly into another course. Integrative learning blends perspectives “from disciplines, cultures, subcultures [and] life experiences” (Klein, 2005, p. 9). Integrative learning provides an active learning environment, creates opportunities for deeper learning and can engage students regardless of learning style (Chickering and Gamson, 1987).

Students who connect skills, content from multiple sources are integrating learning; applying knowledge from one discipline to another reinforces both disciplines and extends the disciplines equally as well; integrative learning occurs during the process of learning not as a result of learning (Huber and Hutchings, 2004).


	
	Integrative Learning strategy:

· Integrative Knowledge Electronic portfolio is a tool that encourages students to describe and reflect upon an array of cognitive, affective, and experiential learning experiences.
Generative Knowledge Interviewing (GKI) is a technique designed to surface tacit knowledge and prompt meaning making. 
· What did I learn and why was it important?
· What knowledge, skills or capacities did I gain, or demonstrate?
· How does it relate to other contexts and experiences?
· How does it relate to my own interests, passion, or goals?
· How might I use this knowledge in the future?


	· http://www.worksheetlibrary.com/teachingtips/inquirybasedlearningtips.html
· http://www.worksheetlibrary.com/teachingtips/inquiry.html
· http://www.edutopia.org/topic/inquiry-based-learning
· http://www.teach-nology.com/currenttrends/inquiry/
· http://study.com/academy/lesson/reflective-learning-definition-style-theory.html
· https://www.tru.ca/__shared/assets/reflective_learner19767.pdf
· http://www.humanities.manchester.ac.uk/studyskills/essentials/reflective_learning/
· https://en-us.help.blackboard.com/Learn/9.1_2014_04/Instructor/080_Collaboration/040_Journals/002_Best_Practice_Benefits_of_Reflective_Learning
· http://www.gdrc.org/kmgmt/c-learn/strategies.html
· http://www.cte.cornell.edu/teaching-ideas/engaging-students/collaborative-learning.html
· http://www.teachthought.com/uncategorized/20-collaborative-learning-tips-and-strategies/
· http://www.uwlax.edu/catl/studentlearning/presentations/collaborativelearningtechniqueshandout.pdf
· http://www.evergreen.edu/washingtoncenter/docs/nsilc_readings/2012readings/taylor.pdf
· http://quality-instruction.blogspot.com/2007/03/pedagogical-approaches-to-integrative.html



	Session 4: Differentiated Instruction

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	
	· Discuss the importance of profiling learners in terms of ability and multiple intelligences or learning styles
· Critique the samples of differentiated instruction 
· Suggest measures to quality assure and monitor and evaluate the implementation of differentiated instruction 
	With education becoming more global and students becoming increasingly diverse, teachers are constantly faced with the challenging task of providing differentiated instruction. This will include a rethinking of the structure, management and content of the classroom, making the learners more engaged in the learning process.
	
	
	

	
	· 
	Differentiated Instruction:
· Differentiated instruction is a systematic approach to planning curriculum and instruction for academically diverse learners… with the goals of honoring each student’s learning needs and maximizing each student’s learning capacity.

· In DI, a teacher proactively plans varied approaches to what students need to learn, how they will learn it and how they will express what they have learned in order to increase the likelihood that each student will learn  as  much as he can as efficiently as possible. 

· The goals of differentiation are:

1. Every student will make continuous progress no matter how old she is or what levels her knowledge and skills are as she begins the unit.
2. Every student will become a lifelong learner.


Major Principles (O’Brien & Guiney, 2001):

1. Every child can learn and every teacher can learn.
2. All the children have the right to high quality education.
3. Progress for all will be expected, recognized, and rewarded.
4. Learners in a classroom have common needs, distinct needs, and individual needs.
Differentiation is a teacher’s response to learners’ needs in the form of 

· Respectful tasks
· Flexible grouping
· Continual assessment

Three Components that Could be Differentiated (Tomlinson):

1. Content (Materials and Elements)
· Select a variety of books and resource materials for handling variety in reading levels)
· Select specific areas of interest within the focus area
· Use  Learning Contracts with students
· Group students according to readiness levels or interest levels
· Reteach to small groups who need support or explanations; exempt those who have mastered the material
· Establish learning centers or stations
· Allow students to work alone or with peers
2. Process (How students gain understanding of main ideas and information)
· Use tiered activities (a series of related tasks of varying complexity)
· Use learning contracts based  on readiness, interests, or learning profile of student
· Use independent learning
· Use choice boards, flexible grouping, reading buddies, learning centers and peer teaching 

3. Products  (Ways students will demonstrate their knowledge or understanding of a topic)

· Write a story or a poem
· Write a book report, play or perform a play
· Debate or investigate an issue
· Design a model or a game
· Create a mural or a song
· Compare or contrast
· Prepare a video or storyboard on the concept
· Conduct an investigatory project
Five Principles involved in DI:

1. Setting up a welcoming and safe classroom environment:
· Welcoming
· Respectful of differences
· Safe
· Growth-oriented
· Success-oriented
· Fair
· Collaborative
2. Ensuring that the curriculum being taught is of the highest quality:
· Engaging
· Challenging
· Standards-based
· Scaffolded
· Spiraled
· Authentic
· Accurate
· Varied
· Interesting
· Developmentally appropriate
· Important
· Connected to earlier learning
· Relevant  to students’ lives
· Promotes inquiry and high-level thinking
3. Committing to ongoing assessment for readiness, interest and learning profile
	Types of Differentiation
	What to Look For

	Readiness
	· Attitude toward school, subject or topic
· School and/or general experience with topic or aspect of topic
· Knowledge, understanding, and skill on topic prerequisite or related topics
· Misunderstandings or misconceptions  about the topic or discipline
· Overgeneralizations about the topic or discipline
· Sophisticated use of vocabulary of the topic or discipline
· Evidence of skills of the discipline
· Insightful connections between the current topic and other topics in the discipline or in other disciplines
· General communication, thinking, reasoning skills, etc.

	Interest
	· Passions
· Hobbies
· Family interests or pursuits
· Organizational affiliations-after-school clubs, extracurricular
· TV viewing preferences
· Vacation destinations
· Music preferences
· Choice of friends
· Elective choices

	Learning Profile
	· Learning styles: visual, auditory, kinesthetic, whole-to-part versus part-to-whole, concrete vs abstract, sequential vs random, etc.
· Intelligence preferences: Sternberg-creative, analytical, practical Gardner-verbal-linguistic, logical-mathematical, spatial, bodily-kinesthetic, musical-rhythmic, interpersonal, intrapersonal, naturalist, existential
· Environmental preferences: temperature, light, availability, of food and drink, presence or absence of background noise or music, etc.
· Gender or culture-related preferences: competition vs collaboration, individuals vs group emphasis
· Group Orientation: work alone or work with others, focus on peers versus focus on adult





	
	
	4. Designing respectful differentiated activities
	DOs

	· Give students different work that matches their readiness, interests and learning profiles.
· Provide choice to all students whenever possible---humans respond well  to choice.
· Put yourself in the shoes of the students to whom you will assign varied work, and try to design each task so that it is highly interesting, engaging, and appropriately challenging.
· Make sure all versions of the work lead to the same know, understand and do goals. Be especially careful that all versions of the work require students to work with the big ideas of the unit. All students should be expected to work at the highest level possible.
· Provide appropriate scaffolding for all students regardless of their readiness level. In other words, if you are  asking advanced students to stretch, they will need support, just as struggling learners need support to work on tasks that are a bit too difficult for them.
· Provide all students with opportunities to help and support others. Be sure that advanced students also get opportunities to stretch.
· Engage in an ongoing dialogue with students about their perceived needs. Use your best judgment, but supplement the information you have with information that only the student (and/or his parents) can offer. 
· Remember that strong interest in a topic or a high degree of match between teaching and learning style can propel a student who normally struggles to a higher level of readiness. Conversely, lack of interest,  match with learning style, or prior experience can mean an advanced student belongs in a lower readiness group for a specific learning experience. 



5.	Practicing flexible grouping

•	Self-selected vs assigned by teacher
•	Alone, in pairs, small group or large group
•	Heterogeneous or homogenous



	Session 5: Localization and Contextualization

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	
	· 
	
	
	
	

	Session 6: Classroom Assessment

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	
	· differentiate formative and summative assessment
· explain why formative assessment must be given greater emphasis than summative assessment
· discuss remedial instruction as stipulated in the DepED Order on Classroom Assessment
· scrutinize how a summative assessment matrix is prepared
· explain how to quality-assure and monitor and evaluate classroom assessment
	· 
	
	
	

	Session 7: Increasing Engaged Time-on-Task

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	
	· Discuss the provisions of DOs on Increasing Engaged Time-on-Task
· Recommend measures to quality assure and monitor and evaluate the compliance with  the DepED Orders
	DO 9, s. 2005
Instituting Measures to Increase Engaged Time-on-Task and Ensuring Compliance Therewith
To: Undersecretaries
Assistant Secretaries
Bureau/Service/Center Directors
Schools Division Superintendents
School Heads
1. To arrest the deteriorating quality of education, one of the immediate tasks that need to be undertaken is to increase engaged time-on-task. The objective is to meet the required number of school days in every school year and the time allotment for the different subjects in every school day by lessening activities that take teachers and/or students away from the classroom, maximizing the use of the time allotment for every subject, and reducing the non¬teaching duties of teachers.
 
2. As a matter of policy, the prescribed 205 school days shall be strictly spent on engaged time-on-task. A school day is defined as a day devoted to instructionally relevant activities pursuant to engaging students in learning the lessons of the curriculum. Any school day or part of a school day spent otherwise is classified as a disruption. Any suspension of classes that involves instructionally relevant activities may be classified as a valid school day. However, any other suspension of classes that constitutes a disruption shall be avoided and shall be made up by another school day outside of the school calendar.
 
3. Suspension of classes for any reason shall be carefully considered, decided and authorized by the Schools Division Superintendent and school heads, while teachers are authorized to alter scheduled activities of their individual classes. The exercise of this authority, however, shall be balanced by the professional responsibility of superintendents, school heads and teachers to insure that students obtain the full benefit of the curriculum-based instruction for the prescribed number of school days contained in the school calendar.
 
4. Guided by this general objective and its implementing strategy, the following specific measures shall be adopted:
a. Classes should not be suspended even while there are school celebrations of important historical events or significant occasions. Discussions on the significance of these events or occasions, such as United Nations Day, Arbor Day, School Nutrition Month, Environment Month, AIDS Awareness Day, etc., should be integrated in related subject areas during the regular classroom discussions. Streamers should no longer be put up in schools to announce such celebrations. Simple announcements in bulletin boards would suffice.
b. Similarly, with regard to national programs which DepEd is expected to support, integration in regular classroom discussions in the relevant subjects shall serve as the mode of imparting important messages to students. The holding of contests in schools to support such programs shall be conducted outside of school hours.
c. DepED Central Office will no longer endorse competitions sponsored by certain government or non-government entities.
d. Enrichment and remediation classes and individual instruction shall be encouraged to support teaching and learning, and may be conducted during the period to be determined by the School Head.
e. In-service training programs and write shops/module-making, whether organized by the central, regional or division offices as well as the training components of foreign-assisted projects, requiring attendance of classroom teachers shall be scheduled during the five-day mid-year break and during the summer vacation. In the case of school-based or school-cluster based training program, this may be held preferably on Fridays or on weekends.
f. Only schools with school papers shall be allowed to participate in local schools press conferences.
g. Schools Division Superintendents shall ensure that the five-day break at the middle of the school year, which is counted as part of the required number of school days, shall be optimally used by school heads for review and assessment of activities for the first half of the school year, planning for the second half of the school year, and conduct of in-service training programs. Every school head shall prepare an implementation plan for the five-day mid-year break which shall include the in-service training program for teachers and the assignments/projects/homework to be given to students for that period.
h. National, regional or division athletic meets or academic and non-academic competitions, including practices for said meets and competitions shall be allowed on condition that these are held after class hours and days. In determining the composition of delegations to these competitions, regional directors and schools division superintendents should only include the competitors, their coaches, and officiating personnel.
5. To ensure compliance with these measures to increase engaged time-on-task, the following procedures are prescribed:
a. Every school shall prepare its school calendar detailing the day-today activities of the prescribed number of school days to be submitted to the Schools Division Superintendent at the start of the school year. Said calendar shall be prepared in consultation with the students, the PTCA and the local government unit concerned.
b. Suspension of classes for specific school(s) or school district shall be submitted by the school head or the district supervisor, as the case may be, to the Schools Division Superintendent at least one week before the planned suspension, stating the reason for the suspension of classes and the schedule for the make-up classes. Thereafter, a report on the actual conduct of make-up classes shall also be submitted.
c. At the end of the every school year, the Schools Division Superintendent shall submit a report to the regional office on the actual number of school days held in every school in the division, together with recommendations on how the policy on engaged time-on-task can be further strengthened. Such information shall be used in the performance appraisal of schools, their respective school heads, and the schools division superintendents. Regional and division office supervisors shall monitor the strict compliance of individual school with the required number of school days for each school year. Regional offices shall submit not later than two weeks after the end of the schoolyear to the central office a report on the number of actual school days in the different school divisions under their jurisdiction, together with recommendation on how the policy can be further improved.
6. 
7. This DepED Order supersedes DepED Orders No. 20, s. 2003; No. 11, s. 2003 and No. 20, s. 2002.
 
8. Every school head must send to the Division Office a letter acknowledging receipt of this DepED Order including the date of receipt and committing to comply with its provisions. Schools Division Superintendent shall issue a certification that every school in his/her division has received the DepED Order, attaching therewith a list of schools and date of receipt. These certifications shall be sent to the Central Office (Attention: Undersecretary Ramon C. Bacani), copy furnished the Regional Offices, not later than March 31, 2005.
 
9. Immediate dissemination of and strict compliance with this Order is mandated.


	Session 8: Field Implementation Plan

	Area/
Domain
	Specific Objectives
(KSAs)
	Content
	Suggested Activity
	Duration
(Hr. /min.)
	Expected Output

	
	
	· 
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